FINAL PROJECT—MCGE AFRICA TITLE VI-A—April, 2008 

1. Name: Dr. Paul Higdon

2.  College: St. Louis Community College at Florissant Valley

3.  Course Title and Number:  Enjoyment of Music (Music Appreciation), MUS:114.

4.  Semesters Course will be offered: Fall 2008, Spring 2009 and Fall 2009. Delivery method: Lecture.  Anticipated enrollment: 18 per class.
5.  Course Outcomes: 
· The student will be able to appreciate the Africa-world music of Youssou N’Dour 

· The student will be able to hear the world musical component in the music of Youssou N’dour. 

· The student will be able to connect with the “aural literature” mode of the griot with the “aural literature” mode of present-day (or near present-day) art forms in the USA. 

· The student will be able to construe the difficulty of language choice in history. 

· The student will be able to see parallels between the role of drums in African music and the associative dance and rock and roll. 

· The student can realize that Western instruments are not the only instruments in the world. 

· The student will be able to make parallels between music of the griot and blues artists. 

· The student can see the difficulties of Africa to emerge from the past hegemony of colonial powers. 

· The student can see and reflect on the natural contradictions of past tradition and future. 

6.  Narrative description of the project:  Before the Africa module was inserted there was no discussion of world music (other than that of Europe).  To allow for the module, student jazz presentations will be shortened or eliminated and content from the Medieval, Renaissance and Romantic eras will be greatly reduced.  The two-week module, which will be in four sections (Youssou N’Dour, discussion of Senegambia and its music, discussion of the griot and modern paralles and the watching of Touki Bouki) will result in the students gaining a much more global approach to music and, of course, gaining a much more global approach altogether. 

7.  Outline of learning unit: 

Class #1 (1 hour and 15 minutes).
In this class we will spend the session listening and discussing the West African pop music superstar, Youssou N’Dour. 

The Music of Youssou N’Dour
I. Introduction 

A. “perhaps the most famous singer alive” (Rolling Stone, 2004) 

B. He is not afraid to change—recent albums show the predilection for trying new things.  (Here, I can draw a parallel with Aaron Copland and Miles Davis.) 

C. “He is a source of inspiration to me not just as a musician but as a person.” (Peter Gabriel) 

D. He wants his music to serve a didactic function (we can discuss this in music throughout history).  He said: “Most of the songs I heard in my youth were either love songs or traditional songs recounting the history of the people that I come from—praise songs, historical songs.  The lyrics of my own works today I consider to be about the society in which I live, the world in which I live.  I want my words to have an educational function.” (Detroit News) 

E. “An arresting tenor, a supple weapon deployed with prophetic authority.” (New York Times) 

F. “If any third world performer has a real shot at the sort of universal popularity last enjoyed by Bob Marley, it’s Youssou.” (Rolling Stone, 1990) 

G. “The one African moving inexorably toward the world-pop fusion everyone else theorizes about.” (Village Voice) 

II. Early Life 

A. Born in 1959 in Dakar 

B. Grew up in Medina section—a “tough” neighborhood. 

C. Father mechanic; mother a griot (this is an opportunity to introduce this term that these are the entertainers of West Africa that sing praise songs, pass down knowledge raging from tribal history to genealogy.  They are the aural literature of the place.) 

D. Age 12 sang at puberty (circumcision rites).  (This is a great way to sprinkle a little “sex” into the discussion and “arouse” interest). 

III. Career 

A. Age 20 sang with the Etoile de Dakar which later expanded the The Super Etoile (as many as 14 members including a guitar and saxophone). 

B. Completely asserted Senegal’s culture in the post-colonial era. 

C. Created mbalax style 

1. Imported Afro-Cuban style (popular in the 1960s-70s) 

2. Often sung in Wolof, the vernacular.  (Tie in this discussion to the controversy of language going back to the language of Gregorian chant, Martin Luther’s choice of language in music, and Mozart’s use of German in his opera). 

3. Associated with dance (for entertainment, religious and cultural purposes). 

4. Sabar drums are integrated (introduce these at this point, although they will be discusses more in Class #2). 

5. Tama drums, or talking drums, are also used.  (an opportunity to talk about the role of drums in music and controversy from The Grand Ole opera where they were not allowed as they were “vulgar” to their predominance in classical masterpieces such as The Rite of Spring) 

6. Collaborated with various artists such as: 

a. Axelle Red 

b. Sting 

c. Paul Simon 

d. Bruce Springsteen 

e. Tracy Chapman 

f. Branford Marsalis 

g. Peter Gabriel—he introduced N’ Dour to UK and USA audiences in 1986 

IV. Albums, other 

A. Toured on “Human Rights Now!” tour 

B. The Lion (1989) 

1. “Shaking the Tree” 

2. some critics felt there was too much Western influence creeping into his music 

C. Set (1990)—discusses personal emotions, social problems, political issues 

D. Eyes Open (1992)—self-produced in Senegal 

E. In 1993 he produced an African opera 

F. The Guide (1994) 

G. JOKO (2000) 

1. “fine example of the meeting of African and Western music: wholesome, urgent and throughtful.” 

2. US version by the world-music promoting label Nonesuch. 

3. The US version was different removing and replacing some of the more African-sounding tunes with the mbalax sound. 

4. Big sales resulted. 

H. Nothing’s in Vain (2002) 

1. musical tradition of Senegal and pop idiom that defies borders 

2. 21-string kora used (will be talked about more in Class 2) 

3. xalam (Senegalese lute) used. 

4. he explored his conversion to Islam 

I. Performed on all “5 Live 8 Concerts” 

J. Egypt (2004) 

1. Grammy award for “Best Contemporary World Music Album” 

2. more close to Senegalese music 

3. “intensely personal and spiritual exploration is a stirring tribute to power and beauty of Islamic music” 

K. He played the role of a black abolitionist in the movie Amazing Grace. 

 

Reflective paper.  
In this activity, students will be required to go to the library and listen to five N’Dour songs.  They will be asked to write a relective paper on what they have heard (both musically and in the song lyrics) and what they personally feel. 

Class #2 (1:15) 

      Introduction to Senegal and West Africa
A. location/geography 

B. peoples 

C. culture 

D. language 

      Discussion of Music of Senegambia
I. Similarities of West Africa Music 

A. the professional musicians follow a hereditary line 

B. plucked lutes dominate in the north (Senegambia/Mali) 

C. calabash spike harps dominate in south (Guinea) 

D. drum prevail throughout 

II. The Griot (French word…in Wolof: gewel) and the Praise Song 

A. history 

1. formerly had patronage system/ now government sponsored)  reference F.J. Haydn for patronage discussion. 

2. brought to Senegal from Mali and Guinea 

3. now much more professionalized 

4. today heard at public occasions. 

a. marriage celebrations 

b. TV or radio broadcasts 

c. Puberty rites 

B. traits 

1. monophonic 

2. tones are used between the flat and natural 7th scale degree 

3. tones are used between natural and sharp 4th scale degree 

4. point out similarity to the blues (American) and discuss scale degrees at this point. 

5. dancing often accompanies it and takes place within a circle with dancers emerging one or two at a time. “Music and dance in Africa exist within an interdependent relationship with one another.” 

C. instrumental music of the griot 

1. lutes are typically performed in pairs 

a. one is melodic 

b. one is accompaniment. 

D. training 

1. passed down orally from their kin “the knowledge…in the West is usually done in a literary way…this is aural literature” 

2. some freelance musicians receive training through apprenticeship. 

E. patronage 

1. musicians are to know the history and genealogy of patrons.  

2. they act as advisors and confidants 

3. formerly (pre-colonial times) they relied on patrons for status 

4. today they can’t rely on a steady patron—must hunt for patrons 

5. today begging is common “people avoid musicians and disdain their profession”(!) 

III. Praise Songs 

A. Purpose 

1. holds special significance. 

2. typically compliment a person at the proceeding. 

3. “in praise of a historical or mythical person from the past…” 

4. invokes the heritage of the Mande 

B. Description 

1. the analysis by musicologists over the years ahs tended to be based on performance rather than the music. 

2. begins with recognizable patterns in an instrument or song (the patterns emulate words of the spoken language) 

3. this is the aural (oral) literature of the Mande people. 

4. text contains proverbs or parts of proverbs. 

IV. Instruments 

A. Chordophones—define term 

1. lutes (Wolof—riti) compare with lutes from Western Europe 

a. bowed 

b. plucked 

c. hole is on the gourd and not the membrane—compare with violin, for example 

d. Senegal, the five-stringed plucked lute 

1. has a variety of names 

2. is used to accompany solo singing of praise songs 

2. kora (play music of Delta Blues artist, Robert Johnson, for comparision) 

a. distinct to Manding (19-21 strings) 

b. “men play it to accompany women’s and men’s singing of historical and praise songs”—compare with harp 

c. Seven unequal pitches—talk to class about pitches, the Western system how we divide pitchest 

3. harp 

a. associated with war 

b. large and arched 

B. Aerophones 

1. transverse flute—compare with our flute 

2. sometimes Islam suppresses the use of this flute 

C. Membranophones 

1. drums 

a. not associated with professional musicians 

b. double-headed hourglass drum 

1. called tama 

2. origins in 1300s 

c. other drums 

1. jenbe—single stretched-skin drumhead 

2. ban—small kettledrum played with one stick 

d. purpose 

1. ritual 

2. recreational 

3. laudatory 

4. ceremonial 

5. not during Muslim holidays for Wolof 

6. Wolof drumming is “energetic with complex polyrhythmic instrumental combinations.” 

D. Idiophones 

1. xylophones 

a. called bala 

b. seven equal pitches—remind class about discussion of pitch and how pitches are used in other non-Western, non-African cultures. 

c. 16 to 21 pitches 

d. Slight variations may occur with the pitch tuning 

2. clapping and talking with accumulate in a performance—the tension it causes will not be considered a problem. 

Class # 3 (1:15)
In this class we will listen to contemporary American rap and historical blues and note similarities and differences. 

Comparison of rap/blues to praise song. 

      Anticipated similarities between rap and West-African Music:

A. slight intonation “inaccuracies” with singing. 

B. Pattern set up by instruments. 

C. Message—“poetry”—conveyed by rap is similar to Senegambian? (have students bring in their favorite rap tune). 

Anticipated similiarities between blues and West-African Music:

a. again, intonations “inaccuracies” with singing.  We take this for granted today (so will compare with Perry Como, for example to see when it wasn’t done!) 

b. The story told through the song such as Louis Jordan’s “Saturday Night Fish Fry” (1948). 

· Creation of a class praise song. 

      In this activity, we will students will get into groups on the keyboards, drums, as well as singing to make our own praise song of someone in the news! 

Class #4 (1:15)
Watching the movie, Touki Bouki (1973) 

Discussion of inherent tensions, themes in the movie, Touki Bouki. 

A. tradition versus change 

B. home country v. the lingering gravitational pull of the former colonial power 

C. “utopiazing” France 

D. Familiarity versus the unknown 

E. Superstitions in Africa 

 

Reflective paper.  
In this activity, students will be asked to write a reflective paper on their take on the film before discussion ensues. 

8. Copies of Student assignments: 
· Assignment #1.  “In the library, check out the Youssou N’Dour CDs.  Listen to five songs and write one or two paragraphs on each song telling what you heard (instruments, rhythm, pitch, etc.), the meaning of the lyrics, and your own feeling about the song. (5% of final grade). 

· Assignment #2.  Please write a relective paper on what you believe to be some of the themes of Touki Bouki.  What comments can you also make about the music used in the film?  (3% of final grade) 

· The remaining 4% of the final grade will be test questions which are on the final exam (multiple choice, true/false). 

9. Student evaluations (rubrics) of these assignments: 

· Assignment #1.  25% of the grade on each of the four criteria: 

1. Elegance and correctness in writing. 

2. Accurate description of what was heard with each song. 

3. The meaning of the lyrics accurately recounted. 

4. Personal feelings that are mentioned with each song. 

· Assignment #2.  50% of the grade on each of the two criteria: 

Elegance, correctness in writing, and the logic of developing arguments. 

The number of themes or the depth by which a theme is explored. 

Assessments by Dr. Higdon of the Africa module:  At the end of the semester, I will give the students a sheet where they can state their response to the following questions: 

What did you like the most about the Africa unit? 

What did you like the least about the Africa unit? 

Was there anything you really wish we could have spent more time on? 

Was there anything you thought we should have spent less time on? 

11. The use of technology necessary/ideal for the implementation for this module:
· CDs 

· Film 

· Internet 

· Powerpoint 

12. Bibliography of the resources that will be used by students for this module:
Touki Bouki.  1973.  Film written and directed by Djibril Diop Mambety (Senegal).  Distributed by Kino International: New York.

Think Global: West Africa (unwired).  2006.  CD produced by World Music Network in association with Amnesty International.  

Jebebara. (70 Minutes of Djembe Drumming).  CD by Rootsy Records.

West African Gold.  2006.  CD produced by World Music Network.  

Senegal and Gambia.  2000.  CD produced by World Music Network in association with Rough Guides.

13. Bibliography of the resources that I used in the development of this module: 

All of the above (11.) plus:

Xala/The Curse.  1974.  Film written and directed by Ousmane Sembene.  Produced by Societe Nationale de Cinematographie (Senegal).  Distributed by New Yorker Films: New York.

Davidson, Basil.  The Search for Africa: History, Culture, Politics.  New York: Random House, 1994.

Davidson, Basil.  The African Genius.  Athens: Ohio University Press, 2004.

Sadie, Stanley, ed.  The New Grove Dictionarary of Music and Musicians, 2nd ed.  London: Macmillan, 2001.

Stone, Ruth, ed.  The Garland Encylopedia of World Music: Africa.  New York: Garland Publishing, 1998.

Internet source: wikipedia.org/wiki/Youssou_N'Dour

Internet source: youssou.com/

Internet source: africanmusic.org/artists/youssou.html

Internet source: time.com/time/specials/2007/time100/article/0,28804,1595326_1595332_1615978,00.html 
 
 
 
 
 

